PILOTING INNOVATION: 2 VISIONS


HISTORIC OF THE APPROACH

The notion of “piloting innovation” and the metaphor to which it is associated are today well established in the literature (in particular Bonami & Garant, 1996; Bouvier, 1998; OFES, 2003; CTIE, Educa CH, 2003). But there exist several ways of piloting...
DEFINITION
Taken as a whole, the concepts and the notions analyzed in the various cards proposed make it possible to define two overall visions of innovation, two approaches of piloting and support. Each one pertains to different epistemological frameworks. The essential difference is related to the relationship of actors - including researchers and the persons in charge for innovation - and their place in the piloting process.

The first approach considers piloting as a regular data collection on the evolving system by researchers/analysts who are neither implied in the project itself nor in its development. The methods pertain to conventional research, and results can be reintroduced in the process so as to redirect its course and correct possible dysfunctions. 

The second is related to approaches like “research-action-training” and make actors and researchers become partners of a shared process. The aim is to jointly carry out the vocational training of the teachers implied in an innovating project, the development of this same project and research on the experience in progress. It is thus a participative approach which tends to erase the border between the professional environment, the place of work, and the learning of new professional skills. Strategies, on the basis of a training project carried out by Charlier and Charlier (1996: 50), concern:

1. the explanation of trainings; 

2. the explanation of practices; 

3. the relationship between knowledge and techniques: 

4. the connection between professional practice and the taining objet; 

5. an alternation between theory and practice. 

In the first case, the  method can be said to be “objectifying” and fits rather well with the definition of the training environment while in the second, the aim is to reintroduce "the active individual in the internal structure of the environment", which is the essential condition to transform the normative ideology of technical rationalization into an "emancipating ideology being at the disposal of human activity" (Linard, 2002: 145). This epistemological positioning questions the traditional categories of objectivity and subjectivity like, besides, the dualism of traditional approaches which oppose designers/experts and actors/applicators. 
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