A FRAMEWORK TO ASSESS AND SUPPORT INNOVATIVE PEDAGOGY IN ELEARNING BY INTERSTICES


HISTORIC OF THE APPROACH

The intervention approach adopted by IntersTICES
 offers clues to answer the following questions: "how to situate teaching innovation in the integration of ICT?", "who pilots innovation?" and "how to support teaching innovation with ICT?". This approach integrates the term innovation, which is to be understood as “enovation”, that is to say, a dynamics of research co-design, interpretations and action-training leading actors as a whole to give a meaning to the activities carried out and to control them. This kind of approach stems from teaching and research projects undertaken both in Europe (Bonami & Garant, 1996 ; Charlier & Peraya, 2002) and in the northern American continent (Reigeluth & Fricks, 1999 ; Viens et al., 2001). 

DEFINITION

The emergent model is a systemic one and insists on the taking into account of the 3 following dimensions: the context related to society, the institutional context, and the training environment - in particular as concerns technological and pedagogical aspects and those related to the development process. These 3 systemic dimensions are activated and experienced by people, the actors who are confronted with institutional conditions. A very great place is granted here to actors, in particular to their representations, their skills/ressources, attitudes and practices. The basic postulate which constitutes the intervention strategy of this model is that an in-depth transformation of practices is more likely to be carried out by actions of critical reflexion and training of the actors - in context - the aim being here to improve representations, skills/ressources and attitudes, three dimensions which, reinforced by practices, would constitute the essence of a culture related to the integration of ICT in teaching.

This systemic structuring made it possible for Interstices to bring out a certain amount of elements which influence the integration/adoption of teaching innovation in the context of e-Learning and to plan actions which stimulate these innovations, in particular certain institutional orientations which influence the implementation/adoption of environments as well as the actors’ culture.

For example, 7 indicators, showing the teaching added value and proceeding both from the literature and the work carried out on the field by IntersTICES, were used to ease the assessment questions focussing on the teaching added value of the developping environments: 

1. improved access to information, resources and people; 

2. individualisation of teaching, possibility to adapt to characteristics and preferences of each person; 

3. improving/enrichment of feedback-interactions between actors, environment-learner(s)-teacher-experts..; 

4. autonomy of the learner in terms of control and regulation of the trainings (objectives, contents, strategies, process, product…) 

5. communication between actors through co-operation, collaboration, co-development of  knowledge/skills; 

6. contextualisation of trainings, of which aspects of visual display/simulation, authentic tasks and anchoring in a significant context; 

7. focusing on high-level cognitive learning (and strategies) of which metacognition, individual/collective reflection, critical judgement both on learning content and process.  

These indicators
 have first represented objects allowing actors to negotiate their respective representations, as concerns the teaching potential of innovation offered by ICT. Thereafter, they sustained our efforts to stimulate the improvement and added-value of online teaching environments. From this point of view, they made it possible to question the actors as regards the place taken by these innovating aspects in their environment, the appropriateness of the environment in relation to the conditions prevailing in the systemic dimensions met (society, institution, environment) and also as regards the actors’ culture concerning their representation of roles/actions to be realized, skills/ressources, observed attitudes and practices. Finally, it made it possible to question the relevance of the environments according to their degree of integration with the objectives, activities, ressources and evaluation methods, four spaces of teaching intervention privileged within the training environment.

This interconnecting of various dimensions makes it possible to situate the specificity of the project as concerns teaching innovation and the pedagogical culture of the actors so as to identify needs for training and support which will allow to improve the integration of teaching innovations in the training environment.
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� IntersTICES is the name of a workgroup created in the framework of the CVS project  (Swiss Virtual Campus). Its aim is to refer to the concept of Integration through research and Information and Communication Technologies for  University teaching


� Note that actors can add indicators to this list so as to allow a taking into account of specific situations and personnal choices





