THE MODEL OF CHARLIER, BONAMY AND SAUNDERS (2002)


HISTORIC OF THE MODEL

The model “adoption of the innovation” proposed by Bonamy, Charlier and Saunders is grounded on the observation of the European project Learn Nett (1998-2000) to which Belgian universities and institutions (Namur, Mons, Liege, Brussels, Service d’enseignement à distance), as well as Spanish (Madrid), French (CNRS Gate and Commercial school of Lyon), and English ones (Lancaster) took part. It was a distance training program for the use of ICT organized between pairs of students from different universities on the basis of project-based-learning. This project, designed like a action-research-training plan, represented an opportunity to develop a certain number of research on this type of innovating environment and in particular on the integration of innovation within partner institutions.
DEFINITION

As Charlier (2000, p. 87) points out, "deciding to offer a training environment integrating the use of the cyberspace is often related to the pressure of the environnement: the evolution of the resources offered by technologies and the concomitant transformation of training needs ". This pressure entails innovations which, depending on the missions and contexts of the organizations, are more or less contrasting with former practices, which means that whether former environments disappear or the “former” and the “new” environments coexist and raise questions – or even cause somewhat anomy; or else “new” environments stem from of a continuous evolution compared to the “former”.

Studying the Learn-Nett project and the way by which this project was introduced into partner European universities, these three authors (2002) distinguished three modes of adoption and integration, three particular dynamics: the dynamics of transition, adaptation and addition. This typology, stemming from the analysis of everytime different complex projects in organisational contexts, represents a tool for the conceptualization of constants in a universe where innovation abounds. 

Here are some extracts of the description made by the authors (2002: 72-80). 

· Dynamics of transition
Transition characterizes the dynamics of the universities in which a former teaching practice (practical work completed as projects) exists, when it is possible to insert the experience in the courses timetable (at least thirty hours) and when a project of experimentation of distance learning is formulated by the teacher (and generally a teaching team) is supported by the institution. 

This dynamics can be described in three stages: a) identification of the conditions of integration in the curriculum; b) the perception of the risks and the related added values entailing both organisational and teaching adjustments; c) lntegration of collaborative practice both at local (courses) and network levels.
· Dynamics of adaptation
Adaptation characterizes the dynamics of the universities in which: a) no congruent practice existed before; b) a time insertion of the experience was possible without always being sufficient; c) a strong project related to experimentation of new teaching practices and ICT was formulated by the -often alone - teacher supported by his institution.

This process unwinds in three steps: 

· the first is the implementation of the project: the conditions of a practical innovating realization are being created; 

· the second (which can be experienced in the same time as the first) is the perception of the risks and the added values related to this practice;

· the third consists in looking for the adaptations allowing an integration of former practices. The local environment is to be ajusted in this direction: addition of activities which allow to maintain a similar quality as concerns the acquisition of knowledge and setting of a more comfortable situation for the teacher (addition of face to face sessions).
· Dynamics of addition
Addition characterizes the dynamics of the universities in which it was difficult to insert the experience in the schedule and for which the teacher did not formulate any project concerning a change of practice or the use of ICT. This process is related to the status of pilot experience granted to the environment offered to voluntary students without integration in their curriculum. This dynamics has thus developed in addition to the existing curriculum without any modification of this one. 

[...]Positive effects of the experience could be observed at the individual level, essentially as concerns the training of tutors and what the students learned. At this level, the stages experienced are more related to the implementation of the teaching and learning environment than to their insertion in an institution.


As concerns the preliminary level, that is to say the design of the teaching scenario, the teachers concerned were not present, they delegated the task to their assistants. This way, the perception of the risks and levellings necessary was little analyzed and dealt with: lack of time for technical training, lack of time for the students to participate to the experience and no integration of the new targets aimed at in the curriculum.
From the students’ point of view, the situation could be lived more favorably because of support from organizers and tutors. As future teachers, they could live a collaborative distance learning experiment and analyze the effects, risks and conditions. In the same way, tutors and organizers developed a new professionnality for which they account in this work.

At the level of teachers and consequently of their institution, no benefit was identified. This situation of addition or insertion of an innovating practice is not the privilege of European projects, for which some partners only exploit financial opportunities. It can also appear in situations where the attraction for an innovating technological solution prevents the taking into account of the organisational and teaching conditions of implementing a new environment.
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